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CHAPTER I
INTRODUCTION
Aggression is viewed as one of the most prevailing
behavioral manifestations, of child abuse, and has such
behaviors as hostility, cursing, weapon carrying, destroying
property and verbal threats. The deleterious effects of
child abuse has yielded a good deal of research on
aggression as a residual of child abuse. The complexity in
addressing the issue of physical abuse on children is not
only grounded in the way society views it, but the damaging
effects it has on children. The effects of child abuse
involve far more than physical injuries and include;
emotional scars and impaired social relationships. While
aggression is a central manifestations physical abuse other
features are, wariness, distrust of adults, difficulty in
forming relationships with others i.e., withdrawal,
sometimes clinging attachment to adults, aggressive outburst
toward other children, silence, inability to focus and
hypervigilant behavior.^
The impact of child abuse is intensified when the
effects are internalized by the child or adolescent.
Aggression is further demonstrated in children who have been
abused, thus effecting the child's entire outlook on life.
^ Marion Fatout, "Consequences of Abuse on Relationships of
Children", Families in Society; The Journal of Contemporary Human
Services, March 1990), 71.
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Aggression in physically abused children leads to poor peer
relationships, emotional instability, poor coping skills,
poor impulse control and possibly a criminal lifestyle.^
Altogether, these experiences create a child who has low
self-esteem, inability to assert him or herself without
getting angry, negative self image, all of which lead to a
disruptive environment.^
Physical abuse of children is a serious social and
emotional problem that too often has gone unnoticed or
overlooked. The effects of child abuse is known to severely
block the social and emotional development of children. The
devastating effects on the social and emotional functioning
of abused children extends beyond the general effects of
daily living, to such behaviors as; aggression, lying,
dependency, stealing and homicide manifest themselves
through the psychological aspects of child abuse.
Gender has been studied and found to have a significant
association in adolescents who are aggressive due to
physical abuse. While adolescent males appear to be more
aggressive, females demonstrate higher levels of anxiety and
^
Craig W. Hjorth and Eric Ostrov, "The Self-Image of Physically





Stuart N. Hart and Marla R. Bassard, "A major Threat to
Children's Mental Health-Psychosocial Maltreatment", American
Psychologist, (February 1987), 161.
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lower self-esteem.^ Males are more likely than females to
engage in overt physical aggression for instance, provoking
fights, making verbal threats and carrying weapons. Studies
show that early aggressive behavior is the single predictor
of risk for later aggression and delinquency. Also, that
60% of males who are aggressive as adolescents become adult
criminals.®
While child abuse has received considerable attention
in recent times through news media, academic and scholarly
literature, medical and psychiatric journals, it has a long
history dating back to the early 1800's. History records
practices of every form of neglect, abuse and murder
imaginable toward children throughout the world. In China
female babies were drowned in the early 1800's, in Egypt
children were buried alive and in ancient Rome fathers had
the right to sell, mutilate, or kill their children. In
eighteen century BC Roman citizens were ordered to raise all
healthy males and at least one female child.^
Throughout history, attitudes toward children reflect
the level of values society placed on them. In agrarian
^
Phyllis Rowing, et al., "The Empirical Base for the
Implementation of Social Skills Training with Maltreated Children",
Social Work 35 (September 1990), 460.
®
D. P. Farrington, "Childhood Aggression and Adult Violence;
Early Precursors and Later Life Outcomes", The Development of Childhood
Aggression, (December 1991), 6.
’’
Nancy Ebeling et al., Child Abuse and Neglect; A Guide with
Case Studies for Treating the Child and Family (Massachusetts; John
Wright Publications Inc., 1983), 1.
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cultures children were considered economic assets because
they worked in the fields and helped production at cheap
prices. In large urban areas children became an economic
liability and were abandoned or murdered. Since children
were considered property of their parents, they were subject
to whatever treatment their parents chose to inflict,
without societal interference.® The exploitation of
children, by parents, prior to the passage of child labor
laws and child protective laws included outright selling of
them, maiming of them to make them pitiable objects who were
put on the street as beggars. They were also placed in
various types of employment involving long hours, inadequate
supervision, and sometimes dangerous conditions which
included factory work, theatrical performances and
exhibitions.® It was not until the 20th Century that the
world realized the damaging effects these conditions had on
children, thus Child Labor and Child Protective laws were
drafted and implemented to assure that children were treated
fairly, rather than like little adults.
Abuse takes on several forms; physical abuse, child
neglect, sexual abuse, emotional abuse, verbal abuse and
spousal abuse. In 1989, an estimated 2.4 million cases of






an estimated 1,225 children were fatally injuried.^° Of the
one million confirmed victims of child abuse in 1993, 47%
suffered neglect, 25% physical abuse, and 15% sexual abuse.
According to a study by The National Committee to Prevent
Child Abuse, a case of child abuse was reported every 10
seconds in the United State in 1993, a total of nearly 3
million cases. Aside from the ravaging emotional,
behavioral and psychological effects of child abuse, reports
have been cited that suggest the high cost of caring for
abused children is phenomenal.
A survey of state child protection agencies, reported
that in 1993 there were 2, 989, 000 reported cases of child
abuse and neglect nationwide, 30% of these cases were
physical abuse cases.“ The number of child abuse cases are
increasing nationwide and is a problem of paramount concern.
Data on child sexual abuse is limited, and less frequently
reported. However, estimates suggest that one out of every
three females and one out of six males is victimized of
sexual abuse by the age of 18.^^
Carol A. Spungen, et al., "Child Personal Safety: Model
Program for Prevention", Social Work 25 (January 1989) 172.
Atlanta Public School. The Atlanta Public School Policy
Manual (1994) 20.
12
Georgia Council on Child Abuse, Inc., 1994.
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PURPOSE OF THE STUDY
The purpose of this study was to determine the effects
of Social Skills Training on aggressive behaviors in a
physically abused youth. Aggressive behavior included;
making threats, carrying weapons, destruction of property,
physical fights, hitting, kicking and cursing.
CHAPTER II
LITERATURE OVERVIEW
This chapter addressed the use of social skills
training as an intervention with children who have been
physically abused. A number of studies demonstrated the
magnitude of physical abuse and its relationship to
aggression and is presented in the following manner:(1)Significant Studies of physically abused children(2)Intervention Programs and Theoretical Frameworks.
SIGNIFICANT STUDIES
Aggressive behaviors in children who have been
physically abused is an important notion that has received
much attention. It is important for young children to
develop a self-esteem but once a child has been abused the
issue of positive self worth decreases, especially in
females. Several studies have cited the relationship
between physical abuse and aggression. Rowing and others,
studied and found physically abused children to be more
aggressive toward their peers and adults, than their
nonabused peers. Aggression in abused children, as young as
1 to 3 years old is often more visible in children who have
experienced more serious abuse.^ Suggesting physical abuse
^
Phyllis Bowing, et al., "The Empirical Base for the
Implementation of Social Skills Training with Maltreated Children",
Social Work, 35 (September 1990) 460, 461.
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may cause children to become aggressive. Studies supporting
the association of abuse and aggression out number those
that suggest no correlational between the two. Early
difficult and temperament and aggressive behaviors may be
precipitated by physical abuse. Aggression, poor impulse
control and low frustration tolerance have been noted
frequently in abused and neglected children.^ A
longitudinal study, by McCord found higher rates of
delinquency among children who have been abused or neglected
than among those raised in loving homes, where no evidence
of abuse was observed.
During adolescence, physical abuse is observed as
disrupting the dynamic balance between the motivation to
establish safe, secure relationships with adults or peers
and the motivation to venture out to explore the world in a
competent manner.^ Severe punishment in childhood is likely
to enhance a child's characteristic level of aggressiveness,
suggesting that behaviors are learned. Children who
experience physical abuse early in development grow up and
demonstrate the same behaviors which they experienced early
in life.
^
Marian, Fatout, "Consequences of Abuse on the Relationship of
Children", Families in Society: The Journal of Contemporary Human
Services, (March 1990), 76.
^ Aber J. Lawerence and Joseph P. Allen, "Effects of
Maltreatment on Young Children's Socioemotional Development: An
Attachment Theory Perspective", Developmental Psychology, 23: (January
1992), 412.
9
Scerbo and Kolko, explored the relationship between
physical abuse and aggression. In a study of 52 children
characterized as disruptive, between the ages of 7 and 15,
it was found that physically abused children with
reoccurring high levels of internalized problems exhibited
significant high levels of aggression.^ However, it was
noted that while physical abuse is related to heightened
risks of aggression not all abused children become
aggressive. Research has demonstrated that physically
abused children show heightened levels of physical and
verbal aggression when interacting with peers and/or
caregivers.^ Although aggression is not the only
consequence of physical abuse, heightened aggressivity
generally remains stable over time from childhood to
adulthood and often leads to negative outcomes such as peer
rejection, poor school achievement and increased physical
injuries.®
Findings showed that physically abused children
exhibited increased levels of aggression only if they had
emotional difficulties. A correlation was found between
emotional disorders, physical abuse and aggression in
*
Angela S. Scerbo and David Kolko, "Child Physical Abuse and







adolescents. Therefore, physical abuse has serious
psychosocial consequences for a child's short-term and long¬
term adjustment.
Mark Peyrot et. al. investigated aggression, withdrawal
and prosocial behavior in physically abused children. The
sample consisted of 21 abused children, 26 neglected
children and 21 non-neglected or non-abused children. The
results show that physically abused children displayed
significantly more withdrawn behavior than the
nonmaltreated; nonmaltreated children exhibited more
prosocial behavior than the abused and neglected.^ While
maltreatment children demonstrated negative effects on
development over time, less clear was the nature these
effects have on children. More physical aggression than
verbal aggression was observed.® Severity of abuse was the
found to be the single most powerful predictor of
aggression, depression and other negative behaviors in
victims.
The repercussions of physical abuse on aggressive
behaviors studied by Annetta Burke and others explored the
influence of verbal ability on the expression of aggression
in physically abused children. Studying 53 physically
^
C. T. Prino and Mark Peyrot, "Child Maltreatment and




abused adolescents in a residential treatment center, these
researchers observed that highly aggressive children were
significantly more deficient in reading ability and required
speech and language services.^
Physically abused children have been shown to be at
risk for subsequent violent behavior and severe
psychopathology. Although general verbal ability was
similar in aggressive and nonaggressive abused children,
reading and expressive language deficits were more prevalent
in the highly aggressive children.This study concluded
that physically abused children exhibit aggressive
behaviors, thus leading to poor verbal ability and language
deficits. It is suggested that adolescents with such
behaviors would benefit from the midstream classes.
Niki Gotten and others, found that in the last decade,
rates of violence-related child and adolescent fatalities
have increased in the United States. A sample of 436
African-American boys and girls were surveyed, 51% were male
and 49% were female, adolescents from low income housing who
attended middle school were included. The participants were
administered a questionnaire, gathering information
concerning aggressiveness, fighting behavior, attitudes
®
Anetta E. Burke, et al., "The Influence of Verbal Ability on
the Expression of Aggression in Physically Abused Children", The




toward violence, weapon carrying behaviors and attitude
toward violence were all found predictive of their reports
of aggressive behavior.Student attitudes toward violence
were also found significant. Students with violent
attitudes reported more aggressive behavior in and out of
school. This study concluded that violence prevention
programs set in schools as early as elementary years, may
reduce aggression and fighting among youth.
Aggression is viewed as one of the most devastating
residuals of physical abuse and indicates a need for
effective intervention programs designed to help abused
children deal with their violent behaviors in more
constructive ways.
Niki Gotten, et al., "Aggression and Fighting Behavior among
African-American Adolescent; Individual and Family Factors", American






(with physical abuse histories)
&
THEORETICAL FRAMEWORK
Bornstein, Bellack and Hersen explored the importance
of social skills training as a means of intervention in the
area of child abuse. Subjects studied were between the ages
of 6-13 and were coached in specific social skills training
and acted out multiple role perspectives in typical problem
situations. Subjects were identified by their aggression
with their peers, and seemed unable to express
dissatisfaction or assert themselves in a non-hostile
manner. More specifically, these children were identified
as overly aggressive by the program director and exhibited
low rates of appropriated interpersonal behavior.Several
authors have hypothesized that many children exhibiting
aggressive behavior patterns, lack appropriate social
skills. Children who have been physically abused are
observed as not having appropriate and effective assertive
behaviors, required in sustaining interpersonal
relationships. Such children resort to aggression in
“ Mitchell Bornstein, Alan Bellack and Michael Hersen, "Social
Skills for Highly Aggressive Children", Behavior Modification, 4 (April
1980), 175.
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response to frustration; it is their sole means of achieving
attention and social reinforcement. One effective treatment
strategy for these children has been the use of social
skills training.Specifically role play training, results
were found to increase prosocial behaviors.
Such social skills training intervention were found to
be directed at altering a particular facet of behavior or
processes, to enhance functioning. Social skills training
programs have been successful in both helping adults and
nonmaltreated children improve their skills in interpersonal
communication, problem solving, self control, assertiveness
and stress management. Rowing social skills training is a
highly effective intervention with maltreated children.^®
Bandura postulated, that specific skills are enhanced by
providing encouragement and opportunities to perform new
skills for which standard of performance are increase
gradually.^® Theoretically, social skills deficits that
results from faulty learning can be remedied through
instruction in specific components of social interaction.’'^
Ibid., 174.
Phyllis Mowing, et al., "The Empirical Base for
Implementation of Social Skills Training with Maltreated Children",




The theoretical framework used in the intervention of
this study on aggression in physically abused children is
based largely in the social learning theory. Social
learning theory addresses the dysfunctional patterns of
behavior change as associated with physically abused child.
Social learning theorist suggest, abused and neglect
children have reported different patterns of dysfunctional
social behavior. Abused children are more likely to display
patterns of aggression with peers. This theory also
postulates that children learn and retain what works for
them and discard what does not work, (including memories,
which undergo considerable rewriting over the course of
their lives) . Problems arise when there is reluctance to
discard cherished or highly familiar concepts and rules that
no longer seems to apply. When one is unable to call upon
appropriate schemes in given situations or when over¬
generalized knowledge, by applying existing schemes to a new
situation, they create patterns of dysfunctioning. Abused
children repeat patterns of aggression that they have
experienced, toward peers or adults. Abused children,
operate from the realm in which they live, which is violent
and aggressive behaviors by parents or caretakers.^®
D. Hoffman-Plotkin and C. T. Twentyman, "A Multimodal
Assessment of Behavioral and Cognitive Deficits in Abused and Neglected
Children", Child Development, (1984), 55, 795.
Aaron M. Brower and Paula S. Nurius, Social Cognition and
Individual Change; Current Theory and Counseling Guidelines, (Newbury
Park: Sage Publications, Inc. 1993), 16.
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Therefore, physically abused children are observed
exhibiting violent and/or aggressive behaviors with peers
and are at risk for delinquency and a later criminal life.
CHAPTER III
METHODOLOGY
The methodology section of this study was organized in
the following manner; (1) Study Design, (2) Case
Information, (3) Treatment Hypothesis, and (4) Intervention
Strategy.
Study Design
This study used an A-B design as an evaluation approach
Bloom and Fischer stated that the A-B, design is often seen
as the foundation of single-system research designs because
of the basic distinction between, and the combining of, a
baseline observation period, referred to as A and an
intervention period, referred to as B.^ This basic single
system design is widely applicable to many types of problems
and settings as well as to all levels of interventions. It
is the "work-horse" of practice evaluation, because it
reveals clearly a change or no change in target events;
providing both monitoring and evaluation information,
determining success or lack of success in the intervention.^
The A-B design monitors on-going events and determines the
necessity to modify or terminate a particular intervention.
^ Martin Bloom, Joel Fischer et al.. Evaluating Practice;
Guidelines for the Accountable Professional, Second Edition,





Such information about client outcomes, is useful to
agencies and to society at large.^
A maintenance phase was also used in this study to
monitor and reinforce the tasks achieved during the
intervention phase. According to Bloom and Fischer, a
maintenance phase is implemented to ensure that the changes
produced by the intervention program are lasting changes.''
Activities and procedures during maintenance involved the
client in monitoring progress and growth, by allowing the
researcher and the client to note change through follow-up
phases.
CASE INFORMATION
Alonzo, is a 14 year old African-American male, who
lives with his godmother, who is his legal guardian. He is
youngest child in the home and the second male. His legal
guardian, the godmother, is head of the household, and works
two jobs to support her children. Alonzo was the victim of
physical abuse as a child, that resulted in permanent
bruises, cuts and a dismembered arm (when he was burned with
hot water).
Alonzo has two other siblings who are much older, and






commented, "that they do not want to have anything to do
with me". Alonzo also has negative feelings about his
parents and blamed his father for their separation. He
reported feeling lonely and "bad" for not being involved
with his family, especially his parents. These feelings
are heightened by his acknowledgment of not being able to
trust people and placing a wall between himself and others.
He has a few friends, is often by himself and does not want
to be around for a long period of time.
Alonzo was suspended from school on numerous occasions
for fighting or verbal altercations with peers as well as
teachers. At school he was often seen by himself roaming
the halls and agitating other students, and was referred to
as a "bully". Students were afraid of him, because of his
quick temper and provocation. Alonzo also made verbal
threats toward teachers and the principal. When he could
not get his way in a given situation he physically hit, bit
or cursed at others. He burned objects in fits of anger and
rage. Alonzo stated that his physical aggression was
extended to the home environment; legal guardian and
neighbors. He burned parts of the house and kicked holes in
the walls.
Treatment Hypothesis
The use of effective social skills training would
decrease the intensity of aggressive behaviors experienced
20
by the client. Thus, it was suggested that social skills
training would provide the subject with new options for
coping with the deleterious effects of child abuse.
Baseline Phase
The subjects' homeroom teacher and last period teacher
were asked to chart the niomber of times Alonzo performed
certain behaviors on the Behavior Checklist; fighting,
hitting, kicking, cursing, loud outburst and disobeying
rules. These observations took place before the
questionnaire was administered to determine how aggressive
the client was prior to the baseline phase.
The instrument consisted of three components measuring,
physical abuse, verbal abuse and consequences of abuse. The
first set of questions, (1-29) were taken from The Education
and Development Center of Massachusetts. This scale
measured the respondents violent or nonviolent orientation.
The lowest score was 15 and the highest score was 60, the
highest indicated the client had a violent orientation and
exhibited physical aggression. The second set of questions
(30-41) were taken from The Youth Health Risk Survey, which
measured the subjects perception of verbal aggression. The
scale was scored from 5 to 20, 5 being the lowest and 20
being the highest. The higher the score the more verbally
aggressive the client was. And the last set of questions
(41-50) measured how the family viewed violence and the
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consequences of aggression at school. The scale was scored
from 0 to 24, 0 being the lowest and 24, being the highest.
The higher the score the more the client believed that their
family condone violence and verbal aggression was approved
of. The questionnaire consisted of 51 questions, that the
subject answered at the beginning of each session, during
the baseline. The researcher asked the first set of
questions and the client answered out loud. The remainder
of the questions were read by the client.
The questionnaire gathered information concerning
aggressive behaviors such as, fighting, hitting, weapon
carrying, attitudes toward violence, and verbal fights. The
questions were organized in three categories; (1) Physical
fights, meaning hitting and pushing, (2) Verbal and physical
fighting and (3) Consequences of physical aggression in the
school environment. Bloom and Fischer recommend the use of
logs for pinpointing and defining problems, as a means of
change in the frequency, duration or intensity of self-
monitored targets, and finally as a tool that gives the
subject responsibility and a reflection of their progress.^
During the baseline phase the client was observed for
five one hour sessions. The first observation took place at
a metro middle school in Atlanta, at 9' O'clock and the
^ Martin Bloom, Joel Fischer et al.. Evaluating Practice:
Guidelines for the Accountable Professional, Second Edition,
(Massachussets: Allyn and Bacon, 1995), 308.
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second observation was at the client's home in the
afternoon. The client was instructed to act as he would if
I was not around, at first it was difficult, then he forgot
I was there and performed in the same manner if he were not
being observed. The other session was observed at school
during lunch time and the last two were done at a local
park. The settings changed to assure the client's comfprt
level and to generate different responses from Alonzo. His
scores were significantly lower in the park, than the other
observed settings. The baseline consisted of five sessions
that took place over a two week period.
Intervention and Strategy
Theoretically, social skills deficit that result from
faulty learning can be remedied through instruction in
specific components of social interaction. The
effectiveness of social skills training has been
demonstrated for socially withdrawn and aggressive
children.® Thus it is assumed that social skills training
would decrease the client's aggressive behaviors in this
study. Social skills training as an intervention in this
research consisted of four components that involved
interpersonal communication, problem-solving, self-control
techniques and learning appropriate assertiveness. Social
®
Phyllis Bowing, et al.. The Empirical Base for Implementation
of Social Skills Training with Maltreated Children", Social Work, 35
(September 1990), 461.
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skills training with associated task were aimed at
decreasing the client's aggressive behaviors.
Each session began and ended with and affirmation
statement, the statement was repeated by the client during
the course of the day. The affirmations were taken from
excerpts from. Black Pearls; Daily Meditations, Affirmations
and Inspirations for African-Americans, by Eric V. Copage.
The purpose of the affirmations were to help the client
perform certain tasks and remove the aggressive behaviors
from his mind and replace them with the techniques used in
the intervention. At the end of the study the client
received a copy of the book and a poster with other related
affirmations. This book demonstrates the many struggles
that African-Americans have overcome and provides wisdom and
eagerness to accomplish any goal; thus encouraging the
client to set higher yet achievable goals. The intervention
was implemented immediately after the baseline phase and
consisted of five sessions that extended over a two week
period.
Each session consisted of an objective and homework
assignment. Each homework assignment included a purpose
and an affirmation that reinforced the objective of the
session. Each time the subject completed the assignments he
received a rewarrd of NBA or NFL pencil as a positive
reinforcer. On the last session he received a hat with his
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favorite football team on it. The components of the
intervention was explained to the client and he was given a
daily log to keep notes and for relaxation purposes. Role
plays with each component were demonstrated and applied the
skill to real life situations.
Session #1
Affirmation: "Today is a new day, I refuse to get off to a
bad start."
Objective: To learn new ways of thinking and communicating.
Activities: The researcher modeled several techniques for
initiating a conversation with a stranger. Alonzo engaged
in role-play with the researcher which gave him the
opportunity to practice the techniques. We also discussed
ways in which to make and refuse requests. Again we role-
played and modeled techniques of appropriate, pleasant and
positive ways of communicating. He reported that he felt
intense and uncomfortable when apologizing and talking to
adults. We then role-played how to talk with conviction and
confidence. Alonzo practiced ways to respond to people
several times, until he felt comfortable.
Homework Assignment; The client had to practice talking
with someone, looking them in the eye and not feeling
afraid.
Purpose; To help the subject express positive verbal skills
through communication and not feel rigid.
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Session #2
Affirmation: "On this day I will remember to speak firmly
for what I believe in and standing up for myself in an
effective manner."
Objective: To increase the client's confidence and speech
duration, express positive feelings and refusal of certain
things.
Activities: We first reviewed the previous nights' homework
and the client expressed being nervous at first then felt
relaxed once the conversation got going he also expressed
feeling good about talking to people, once he relaxed. The
researcher demonstrated ways of speaking to someone with
assertiveness, rather than with aggression. The client
received a handout on assertive, aggressive and nonassertive
words. The client and the researcher role played a
conversation using all the words, and the client had to
distinguish the differences.
Homework Assignment: The client had to write down all the
words and practice them in a conversation with a person with
whom he had problems.
Purpose: The purpose of this session was to teach the
client how to speak firmly, make eye contact, speak loudly
and determine the differences between assertiveness
aggressiveness or "bullying" someone.
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Session #3
Affirmation: "On this day I will find new ways to solve a
problem."
Objective: To teach the techniques of problem solving and
how to cope in a given situation, rather that to retaliate.
Activities: Alonzo reported one of his biggest problems is
handling confrontations from peers at school. We discussed
how to recognize a problem and what could be done to resolve
the problems. Nonthreatening and positive behaviors were
modeled and used for role-play exercises. Alonzo was asked
how he could resolve some problems, he mentioned staying
calm, not jumping to conclusions, and not arguing.
Homework Assignments: The client was asked to write down a
time when he had to use problem-solving skills in a
situation and tell how and how he would do it differently,
knowing the skills he has learned in this session.
Purpose: The purpose of this session was to generate
alternative solutions to problems and to examine the
consequences if he acted aggressively.
Session #4
Affirmation: "On this day I will do one thing to improve my
life and create a new day."
Objective: To identify stressors that provoke anger and
aggressive behaviors.
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Activities: The client and the practitioner role played a
situation that deals with anger and discussed why the client
acted aggressively toward the person(s). Reviewed the
previous session on how to use problem-solving skills, as an
option to aggression. The researcher gave examples of
African-American men and women who control their anger.
Mike Tyson used his anger for career purposes and not just
to bring harm to someone. Alonzo reported that it was
difficult not to act on impulse, so we role-played a
situation where he had to think before acting. He reported
that his log helped him to realize and think before acting.
The researcher instructed the client to identify problems
and record how he could use self control techniques, rather
than anger. We also discussed alternative responses to
situations when people talk negatively to him. Alonzo
agreed to remove himself from a situation, to remain calm,
not to use obscene language and try not to fight.
Homework Assignment: The client wrote about an influential
African-American and discuss how he thought that person
would control their anger and why. The client also wrote
down why he thinks he acts aggressively at times.
Purpose: The purpose of this session was to practice
alternate behaviors, in anger-provoking situations as well
as handling anger from others.
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This was the final session of the study. Alonzo was
encouraged to combine the tasks throughout the program
collectively. He reported that he had been using them and
felt he knew "a little" about confronting his aggressive
behaviors.
Maintenance Phase Day 6 and 7
The last day that followed the conclusion of the
intervention phase concentrated on the review the components
of the social skills training program. On this day Alonzo's
teachers reported a change in his behavior and his eagerness
to attend school and all classes. However, Alonzo got into
a verbal and physical altercation with a student and his
teacher, which resulted in in-house suspension and work
detail for a week. Alonzo reported feeling better about his
behaviors, but a student pushed him and he could not walk
away, because of being called a "punk". During his stay in
in-house, the teacher reported he was taking time planning
activities and writing down ideas on ways to be less
aggressive in the future.
CHAPTER IV
PRESENTATION OF RESULTS
The goal of this study was to determine if the applied
social skills training intervention was effective in
reducing the target problem of aggression in the given
subject.
The graphs included in this section aid in presenting
the study. The Youth Health Risk questionnaire was
administered to the client during five day intervals. This
was used to measure the intensity of aggressive behaviors
demonstrated by the client.
The scoring of the client's aggressive behaviors during
the baseline phase of this study demonstrated a need for
clinical intervention. According to the scoring manual, a
score of 60, for the first set of questions and 20 for the
second set of questions represents the need for clinical
intervention, the higher the score, the higher the
%
aggressive behaviors. The numbers represent the scores for
baseline, intervention and maintenance phase. Once results
were scored, the baseline was discontinued and the
intervention program began.
Figure 1: This graph represents the Physical
aggression of the subject. During the baseline phase which
consisted of five sessions, the highest level of aggressive
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FIGURE 1. PHYSICAL AGGRESSION
TREATMENT SESSIONS
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behaviors was 30, on the first day. On the third day he
scored a 54 and on the last day his scores increased to 60.
When the intervention phase began his behaviors decreased to
2 times a day, however on day three his scores increased
back to 5 times a day. There was a break between follow-up
in which the client was involved in a verbal and physical
altercation with his teacher and peers. As a result his
scores increased to 10 times that day. The applied
intervention at the first session of concentrated on
communication and verbal skills. The client stated, he felt
"better" about being able to talk with others and was eager
to tell about his homework assignment. As a result of this
assignment, it increased his confidence in his ability to
communicate and marked the beginning of progress.
Figure 2: This graph represents Verbal aggression
demonstrated by the subject. Alonzo's scores were high
during the first day of baseline, he scored a 20. However
on weeks two and four, his scores decreased to 16 and 15.
When the intervention began his verbal aggression was still
low, he acted 5 times. On day five, his scores decreased to
3 times a day. Therefore, the social skills training proved
effective with his verbal aggression. This graph also
reported an increase in his verbal aggression during the
maintenance phase, he had 15 occurrences.
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Figure 3: This graph represents the Subject's View of
Consequences Resulting from Alonzo's aggression. On the
first day of baseline he scored a 15, which expressed a
slightly high level of the way he viewed the consequences of
aggression. On day three and five he scored a 24. When
intervention started he had 10 occurrences, in which he felt
appreciated for his behavior. On day three and five his
scores decreased, he only had 5 occurrences. The
intervention proved moderately effective in decreasing
Alonzo's aggressive behaviors. However, during the
maintenance phase his scores increased to 10 times that day,
in which he felt the school and his family condoned his
aggression. Alonzo viewed consequences as his way of
performing aggressively. He felt his family condoned his
violence and the school did not punish him for fighting,
therefore he acted more aggressive because he felt it would
be accepted.
Figure 4: This graph represents Alonzo's physical and
verbal aggression. On the first day of baseline his
physical aggression was 30 and he scored 20 for verbal
aggression. On day two his scores increased from 30 to 60
for physical aggression. His scores for verbal aggression
decreased to 16. However, on the last day of baseline his
verbal and physical aggression scores increased to 60 for
physical and 30 for verbal aggression. Once intervention
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was implemented, Alonzo's scores decreased significantly.
On the first day of intervention he had 2 occurrences of
physical aggression and 5 occurences of verbal aggression.
Therefore, during intervention Alonzo reported a slightly
higher rate of verbal aggression than physical aggression.
35





























The null hypothesis assumed that there would be no
significant changes in the level of aggression between
phases. The figure reflects a statistically significant
increase in the level of aggression experienced by the
subject during the maintenance phase. Thus, the null is
rejected and indicating that social skills training did
improve the subject's aggressive behaviors.
The cognitive behavioral based intervention did have
some impact on Alonzo's aggressive behavior. He learned new
behaviors demonstrated by the researcher. However, a
decline toward the end of the study was noted. The findings
suggest that the social skills training intervention may
have contributed to Alonzo's decrease in aggressive
behaviors.
Study Limitations
Evidence has shown that not all physically abused
children become aggressive. Thus to assume that aggression
is residual of physical abuse may not be accurate in every
case.^ A major gap in studies has shown that social skills
training have proven effective in other areas of child
neglect, hence there has been very little reported on the
effects it has on children who have been physically abused.
It is assumed by some researchers, that the same type
^
Angela S. Scarbo and Kolko David, "Child Physical Abuse and
Aggression", The American Academy of Child & Adolescent, (October 1995),
1061.
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package would be beneficial for abused children.^ The
maintenance phase may not have been effective due to the
clients long history of violent and severe child abuse.
Time limitations may also contribute to the studies results.
The researcher informed the subject that his answers
would be confidential and as a result he would answer as
honestly as possible. The questionnaire used was originally
designed for aggressive adolescents. It has not been proven
effective for physically abused children who are aggressive.
It was assumed by the researcher to be beneficial with this
population as well. The number of days for intervention may
have increased sustainability of intervention. Cognitive
theory suggest that learning new behaviors (schemas), to
replace old schemas is a difficult task.
^
Rowing, Phyllis et. al., "The Emppirical Base for the
Implementation of Social Skills Training with Maltreated Children,
"Social Work, 35 (September 1990), 461.
CHAPTER V
CONCLUSIONS
The findings in this study suggested that the social
skills training did have a favorable effect on the level of
aggression experienced by the subject. The goal was to
replace aggressive behaviors with effective coping skills/
problem solving techniques and self control mechanisms.
This was achieved during the intervention phase, declined in
the maintenance phase. The continued success of the social
skills training lies with the gradual building and
enhancement of structured social skills and specific tasks.
A recent report card showed Alonzo's overall behavior
as a favorable change since the beginning of the year and
this was his first physical altercation in two months. The
subject's overall aggressive behaviors decreased, despite
the altercation during the maintenance phase. Alonzo's
aggressive behaviors are a direct result of his history of
physical abuse, but through structured interventions his
behaviors have decreased significantly.
Implications of Social Work Practice
Social skills training programs have been successful in
helping withdrawn children, aggressive children and even
adults. Further research needs to be conducted on its




This study has shown that social skills training can be
useful with abused children, along with modified tasks.
Since social skills training concentrates on daily and
realistic situations, it's impact and effectiveness can
produce immediate results. This type of intervention can be
structured and modified to meet the client's needs,
concentrating on the client's target problems.
The implications for social workers is promising,
especially for those clinicians who desire flexibility in
the structure and creativity of the intervention training.
Social skills training coupled with the wealth of further
research would provide a remarkable intervention package for
physically abused children. Social Workers in the school
system, private, public and direct service levels of
practice, need to have an open-mind and a willingness to
help physically abused children.
Recommendations for Future Study
Suggested recommendations for the use of social skills
training with this population would be to have longer
intervention phases to determine the effectiveness of the
training. As a residual of physical abuse, aggression
should have a specific intervention package used to target
behaviors, as they relate to the abuse. Also, the use of
instruments designed specifically for aggressive behaviors
in physically abused children would greatly improve services
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to the population. Instruments designed to include
childhood disorders with violent child abuse victims would
improve measuring instruments and intervention programs.^
^
Annetta Burke, et. al., "Influence of Verbal Ability on the
Expression of Aggression in Physically Abused Children", The American
Academy of Child Adolescent Psychiatry, (April 1989), 219.
APPENDIX





Please answer each question by FILLING IN THE BLANK or
CIRCLING THE ANSWER that best describes you.
1) Are you a girl or boy?
1 = GIRL
2 = BOY
2) What race best describes you?
1 = AMERICAN INDIAN
2 = BLACK (AFRO-AMERICAN)
3 = HISPANIC
4 = WHITE (CAUCASIAN)
5 = OTHER, WHAT?
3) How 1old are you? YEARS
4) What is your date of birth? MONTH DAY YEAR
5) What grade are you in? GRADE
6) What is your father's job?
1 = I DO NOT KNOW MY FATHER'S JOB
2 = MY FATHER WORKS PART-TIME AS A
3 = MY FATHER WORKS FULL-TIME AS A
4 = MY FATHER DOES NOT HAVE A JOB
5 = THIS QUESTION DOES NOT APPLY TO ME
7) What is your mother's job?
1 = I DO NOT KNOW MY MOTHER'S JOB
2 = MY MOTHER WORKS PART-TIME AS A
3 = MY MOTHER WORKS FULL-TIME AS A
4 = MY MOTHER DOES NOT HAVE A JOB
5 = THIS QUESTION DOES NOT APPLY TO ME
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The next questions ask your opinions and feeling about
fighting. By "fighting" we mean physical fights with
pushing and hitting and not just arguments.
Please CIRCLE THE ANSWERS that best gives your opinions or
feelings about each sentence.
If you DISAGREE with the sentence A LOT then you would
circle answer 1.
If you DISAGREE with the sentence A LITTLE then you would
circle answer 2.
If you AGREE with the sentence A LITTLE then you would
circle answer 3.
If you AGREE with the sentence A LOT then you would circle
answer 4.
8) I can get more out of fighting than I can lose.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
9) If I'm challenged (if someone dares me to fight), I am
going to fight.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
10) If I walked away from a fight, I'd be a coward
("chicken").
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
11) Once a fight starts, there's no way to stop it.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
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12) If someone steals from me, the best way to deal with it
is to beat the person up.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
13) If someone called me a bad name, I would ignore them or
wal)c away.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
14) If I was going to be in a fight, I'd feel safer if I had
a Icnife.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
15) If I was going to be in a fight, I'd feel safer if I had
a gun.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
16) The best way to stop a fight before it starts, is to
stop the argument (problem) that caused it.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
17) Anyone who won't fight is going to get "picked on" even
more.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
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18) I don't need to fight because there are other ways to
deal with being mad.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
19) It's OK to hit someone who hits you first.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
20) When you're really mad, there's no way you can stop
yourself from fighting.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
21) If someone is starting a fight with me, a good way to
stop is to do something shocking or unusual.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
22) When you are so mad that you want to hurt someone, it's
always best to find some other way to deal with it.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
23) Sometimes it is necessary to fight with people who are
rude or annoying (people who ""get in your face").
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
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24) If a girl sees someone "messing" (flirting) with her
boyfriend, she should fight her.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
25) My family would be mad at me if I got in a fight with
another student, no matter what the reason.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
26) My family would be proud of me if I won a fight with
another student.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
27) If a student attacked me, my family would want me to
defend myself even if it meant using a weapon.
1 = DISAGREE A LOT
2 = DISAGREE A LITTLE
3 = AGREE A LITTLE
4 = AGREE A LOT
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Next are sentences that may or may not describe (tell about)
you.
Please CIRCLE 0 if the sentence is NOT TRUE of you.
Please CIRCLE 1 if the sentence SOMEWHAT or SOMETIMES TRUE
of you.
Please CIRCLE 2 if the sentence is VERY TRUE or OFTEN TRUE
of you.
30) I argue a lot.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
31) I am mean to others.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
32) I destroy things belonging to others and sometimes my
own things.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
33) I disobey (don't listen to) my parents (or guardian).
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
34) I disobey (don't listen to) my teachers at school.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
35) I feel guilty after doing something I shouldn't.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
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36) I get in many fights.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
37) I hang around with Icids who get in trouble.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
38) I lie or cheat.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
39) I swear or use dirty language.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
40) I tease and make fun of others.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
41) I threaten to hurt people.
0 = NOT TRUE
1 = SOMEWHAT OR SOMETIMES TRUE
2 = VERY TRUE OR OFTEN TRUE
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The next questions ask about arguments and fights which have
taken place in your school and how teachers deal with them.
Please CIRCLE THE ANSWERS that describe (tell about) your
school. We say "fight" we mean hitting and pushing.
42) Please CIRCLE ALL the things that happened to a student
who argues with teachers in your school. You can circle
more than one answer.
0 = NOTHING
1 = STUDENT DISCIPLINED BY TEACHER
2 = STUDENT SENT TO THE VICE PRINCIPAL'S OR PRINCIPAL'S
OFFICE
3 = STUDENT'S PARENTS ARE TOLD
4 = DETENTION
5 = SUSPENSION
6 = OTHER, WHAT?
7 = DON'T KNOW
43) Please CIRCLE ALL the things that happen to a student
who gets caught fighting with other students in your school.
You can circle more than one answer.
0 = NOTHING
1 = STUDENT DISCIPLINED BY TEACHER
2 = STUDENT SENT TO THE VICE PRINCIPAL'S OR PRINCIPAL'S
OFFICE
3 = STUDENT'S PARENTS ARE TOLD
4 = DETENTION
5 = SUSPENSION
6 = OTHER, WHAT?
7 = DON'T KNOW









46) What do two boys fight about at school: (You can circle
more than one answer).
1 = GOSSIPING (ONE BOY TALKS BEHIND THE OTHER BOY'S BACK)
2 = ONE BOY MAKES FUN OF THE OTHER BOY'S LOOKS
3 = ONE BOY MAKES FUN OF THE OTHER BOY'S FAMILY
4 = ONE BOY STEALS SOMETHING FROM THE OTHER BOY
5 = ONE BOY "TATTLES" (TELLS THE TEACHER) ON THE OTHER BOY
6 = ONE BOY "MESSES WITH" (FLIRTS WITH) THE OTHER BOY'S
GIRLFRIEND
7 = DRUGS
8 = OTHER, WHAT?
47) Which of the above (1-8) is the most common reasons boys
fight at school?
ANSWER NUMBER
48) What do two girls fight about at school? (You can circle
more than one answer).
1 = GOSSIPING (ONE GIRL TALKS BEHIND THE OTHER GIRL'S BACK)
2 = ONE GIRL MAKES FUN OF THE OTHER GIRL'S LOOKS
3 = ONE GIRL MAKES FUN OF THE OTHER GIRL'S FAMILY
4 = ONE GIRL STEALS SOMETHING FROM THE OTHER GIRL
5 = ONE GIRL "TATTLES" (TELLS THE TEACHER) ON THE OTHER GIRL
6 = ONE GIRL "MESSES WITH" (FLIRTS WITH) THE OTHER GIRL'S
BOYFRIEND
7 = DRUGS
8 = OTHER, WHAT?
49) Which of the above (1-8) is the most common reasons
girls fight at school?
ANSWER NUMBER
50) What do girls fight about with boys at school? (You can
circle more than one answer).
0 = GIRLS AND BOYS DON'T FIGHT EACH OTHER
1 = GOSSIPING (ONE TALKS BEHIND THE OTHER BACK)
2 = ONE MAKES FUN OF THE OTHER LOOKS
3 = ONE MAKES FUN OF THE OTHER FAMILY
4 = ONE STEALS SOMETHING FROM THE OTHER
5 = ONE "TATTLES" (TELLS THE TEACHER) ON THE OTHER
7 = DRUGS
8 = OTHER, WHAT?
51) Which of the above (1-8) is the most common reasons
girls fight with boys at school?
ANSWER NUMBER
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Please count the number of times your student displays the
various types behaviors on each given day. Indicate by
using the number of frequencies each day. Thank You!
DAYS OF THE WEEK
BEHAVIORS













As part of my Social Work degree at Clark Atlanta
University, I am seeking information about perceptions,
opinions and attitudes about aggression in adolescents.
Better understanding of adolescents' attitudes about
aggression can hopefully lead to behavior change as regard
to aggression.
As part of an adolescent student who exhibits
aggressive behaviors, you are being asked to allow your
child to participate in the study. There is a 51
questionnaire, that will simply ask different questions
about aggression and how your child perceives it. The study
will also provide some counseling for your child over a
five-week period outside of school hours. Since I am
interested in honest answers, the school's name and your
child's' name will be confidential.
I am asking that your child identify each of his
questionnaires with his gender and some other demographic
information. All information on this study will be kept in
the researchers possession in a locked file cabinet, the
information obtained from the study will be destroyed in 6
months following the completion of the study.
I hope you will be willing to help in this project but
wish to assure you that your child's participation is
entirely voluntary. You or your child are welcome to ask
questions regarding the study. I wish to remind you that
your child's comments will remain strictly confidential.
Also, this is a perfect opportunity for your child to
decrease his aggressive behaviors and learn new ways to deal
with his aggression over time.
Researcher Date
I voluntarily agree to allow my child to complete this
questionnaire and have the opportunity to ask questions at
any time during the study.
Parent Date
BIBLIOGRAPHY
Aber, Lawerence and Joseph P. Allen, "Effects of
Maltreatment on Young Children's Socio-emotional
Development: An Attachment Theory Perspective".
Development Psychology, 23: 3, 406-414
Atlanta Public School. The Atlanta Public School System
Manual, 1994.
Bloom, Martin, et, al.. Evaluating Practice: Guidelines for
the Accountable Professional, Second Edition,
Massachussets: 1995. (Allyn & Bacon Publishing Co,
1995).
Bornstein, Mitchell, et, al.. Social Skills Training for
Highly Aggressive Children, Behavior Modification,
4:2, 173-186.
Brower, Aaron and Paula S. Nurius, Social Cognition and
Individual Change: Current Theory and Counseling
Guidelines, California: Sage Publications, 1995.
Burke, Annetta, Crenshaw, David, et, al.. Influence of
Verbal Ability on the Expression of Aggression in
Physically Abused Children, The American Academy of
Child Adolescent Psychiatry, 215-218.
Gotten, Niki, and Resnick, Jacqueline, et, al.. Aggression
and Fighting Behavior among African-American
Adolescents: Individual and Family Factors, Journal of
Public Health, 84:618-622.
Copage, V. Eric, Black Pearls: Daily Meditations,
Affirmations, and Inspirations for African-Americans,
New York: William Morrow Publishing Co. 1993.
Ebeling, Nancy, and Hill, Deborah, Child Abuse and Neglect:
A Guide with Case Studies for Treating the Child and
Family, Massachussets, John Wright Publications, Inc.
1983.
Farber, Edward and Joseph Jack, The Maltreated Adolescent:




Farrington, D. P. "Childhood Aggression and Adult Violence:
Early Precursors and Later Life Outcomes, The
Development of Childhood Aggression, 6-15.
Fatout, Marian, Consequences of Abuse on the Relationships
of Children, Families in Society: The Journal of
Contemporary Human Services, 76-81.
Georgia Council on Child Abuse, Statistics Manual, 1994.
Hart, Stuart and Marla R. Bassard, A Major Threat to
Children's Mental Health Psychosocial Maltreatment,
American Psychologist, 160-164.
Hepworth, Dean H. and JoAnn Larsen, Direct Social Work
Practice: Theory and Skills, Fourth Edition,
California: Brooks/Cole Publishing Company, 1993.
Hjorth, W. Craig and Eric Ostrov, The Self-Image of
Physically Abused Adolescents, Journal of Youth and
Adolescence, 11, 75-85.
Hoffman-Plottin, D. and Twentyman C. T. A Multimodal
Assessment of Behavior and Cognitive Deficits in Abused
and Neglected Children, Child Development, 55, 795-805.
Howing, Phyllis and Wodarski John, The Empirical Base for
the Implementation of Social Skills Training with
Maltreated Children, Social Work, 35, 460-467.
Scerbo, S. Angela and Kolko, David, Child Physical Abuse and
Aggression: Preliminary Findings on the Role of
Internalizing Problems, The American Academy of Child
and Adolescent Psychiatry, 1060-1065.
Spungen, Carol, and Jensen, Susan, et, al., "Child Personal
Safety": Model Program for Prevention, Social Work, 25,
127-135.
Tower, C. Cynthia, Understanding Child Abuse and Neglect,
Third Edition, Massachusetts: Allyn and Bacon, 1996.
